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Andrew Hill International Baccalaureate  
Language Policy 

 
This document provides an overview of Andrew Hill High School’s language 
policy including provisions for second-language teaching and mother-tongue 
language support in relation to the principles of the International Baccalaureate 
Diploma Programme. This document provides an overview of the school’s 
philosophy for language teaching and learning, currently available options in IB 
group 1 and 2, the AHHS English Language Learner Program, and support for 
student learning in mother-tongue languages.  
 
Philosophy 
 
At AHHS, it is understood that: 

• Language is a primary means of communicating and learning in all 
subject areas 

• The acquisition of language is a life-long process and a central component 
of intellectual and personal growth 

• Proficiency in one language is transferable to other languages, and 
language proficiency aids students in acquiring competencies in other 
curricular areas 

• Language is an expression of culture and valued as an integral aspect of a 
student’s identity 

• Development of the mother-tongue language is critical for maintaining 
one’s cultural identity 

• Language learning promotes internationalism and multicultural 
awareness 

• All teachers are language teachers 

• Language learning must be fostered in all aspects of the school 
community 

• Teachers must strive to recognize and serve the language needs of all 
students 

• Effective written and oral communication is necessary to succeed in the 
21st century workforce 

• Equity of access to IB courses is a fundamental right for all students 
 
Aims 
The language program at AHHS aims to: 

• Enable students to learn and use language effectively, appropriately, 
accurately, and confidently. 

• Develop student mastery of oral and written communication 



 2 

• Enable students to develop and use language skills in a variety of contexts 
and purposes 

• Promote the appreciation, understanding and analysis of literature 

• Encourage students to explore language as a means to understand 
differing perspectives of people from other cultures 

• Develop student awareness of the role of language in other areas of the 
curriculum and its connection/relation to other ways of knowing 

• Provide an opportunity for enjoyment, creativity, and intellectual 
development through the knowledge of language, literature, and non-text 
based media 

 
International Baccalaureate Language Offerings 
 
The language of instruction at Andrew Hill High School is English.  
 
Andrew Hill High School offers two language A courses, English A1 HL and 
Vietnamese A1 SL. All diploma candidates are required to take English A1 HL as 
part of their individual diploma programme. However, students coming from 
the English language learners programme registering as anticipated candidates 
have the option to take English A1 as an SL course or English A2 as an HL 
course. Vietnamese-speaking diploma candidates can opt to take the Vietnamese 
SL course and choose their three HL courses from groups 2-6. Two students in 
the school’s first IB graduating class elected to take English A2 as their HL and 
Vietnamese A1 as their SL; no students have chosen this option since. It is not 
possible at this time to offer a separate course for English A2, thus all English 
candidates will enroll in the HL class and the teacher(s) will modify instruction 
and assessments to meet their needs. 
 
Andrew Hill primarily serves a population traditionally underrepresented in 
university admissions. Our two largest language groups are Spanish and 
Vietnamese. Two courses have been developed to meet the unique needs of these 
language groups and to serve as an outreach to encourage participation in IB 
classes from these language groups and English Language Learners. Andrew 
Hill serves the second largest Vietnamese-speaking community in the United 
States, and is one of two schools in our district to offer a four-year language 
program for Vietnamese speakers. In the fourth year of the program, students 
take the IB Vietnamese A1 SL course. Members of the local Vietnamese 
community, site and district administration, the Vietnamese teacher, the 
Vietnamese counselor, the IB coordinator, and a parent representative developed 
the curriculum for this course, with guidance from the International School of 
Hanoi.  
 
Andrew Hill also offers the Puente program, a literature and writing program 
developed and offered through the University of California, with an aim to 
increase college admissions and attendance by Latino students. This program 
traditionally serves ninth and tenth grade students. The AHHS English 
department elected to extend the Puente program into the 11th and 12th grade 
years, with the final two years being IB English A1 HL. The curriculum for this 
course is exactly the same as the general IB English A1 HL course, although the 
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instruction is occasionally modified when necessary. English language learners 
transitioning out of sheltered English courses are placed into this course to 
ensure these language learners receive language support.  
 
The opportunity for students to consider Language A1 School Supported Self-
Taught SL is presented at all recruitment events for parents and students 
attempting the full IB diploma. In the 2010-2011 school year Andrew Hill will 
have two anticipated diploma candidates develop and begin the A1 self-taught 
curriculum, one in Hebrew and the other in German. To support the needs of 
these students, the school will: 

• Assign the student a staff member trained in Language A1 as an advisor 

• Make every attempt to assign a staff member who speaks the A1 language 
being studied.  

• Utilize district and local university resources to support languages not 
supported by the school 

• Ensure the IB Coordinator monitors the student’s progress and facilitate 
communication between the school, the student, the parent and any 
outside language support, if necessary 

 
Andrew Hill serves a diverse community, and given the location of the school, 
recognizes there will be a growing need to provide mother-tongue support to 
language-speakers outside of our two primary sub-group populations. To ensure 
we have academic support for these students, we have established relationships 
with the language departments at San Jose State University, De Anza College, 
and Evergreen Valley College. 
 
Language instruction for the three languages Andrew Hill offers (Spanish, 
French, and Vietnamese) begins in the ninth grade year, though some students 
will elect to begin a modern language course in the 10th grade year. Spanish and 
French are offered as language B SL courses, but students have the option to 
register for language B HL as long as they have taken four years of instruction in 
the course. Ab Initio language classes are offered on a case-by-case basis. In the 
rare instance when a student needs an Ab Initio class, the student can enroll in 
Spanish 1 and 2 or French 1 and 2 and teacher(s) will modify their instruction 
and assessments to meet the higher standard of the Ab Initio course over and 
above the standard college prep curriculum. These students are also encouraged 
to seek help outside of the normal school day. 
 
English Language Learner Program 
 
ESUHSD and AHHS have a comprehensive, state-mandated support program 
for English Language Learners. This program meets all state and federal 
regulations for English Language Learners. These policies and regulations are 
described in detail in the ESUHSD EL Master Plan and may be found at the end 
of this document.  
 
All AHHS teaching staff receives training and has access to professional 
development opportunities related to differentiating curriculum in support of 
English Language Learners. This training is either held on-site, through our 
district office, or through the Santa Clara County Office of Education. All AHHS 
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teachers are Cross-Cultural Language and Academic Development (CLAD) 
certified or have received equivalent certification.  
 
Communication with Non-English Speaking Parents and Guardians 
 
AHHS recognizes the value of effective and timely communication with parents 
and works to foster such communication. Our school and district have a wide 
variety of community liaisons and support services for parents, including: 

• On-site translation support in Vietnamese, Spanish, Chinese and Tagalog 

• Academic counselors fluent in Vietnamese and Spanish 

• Para-education support for ELL students in Vietnamese and Spanish 

• Parent organizations for Vietnamese-speakers and Spanish-speakers 

• District parent organizations that support Vietnamese, Asian-Pacific 
Islander, Spanish, Indian and African language needs 

Parents whose primary language is not supported by district or school resources 
have access and are encouraged to seek language support through the ample 
resources provided in the greater San Jose community. 
 
Mother-Tongue Support 
 
AHHS recognizes the importance of developing a student’s mother-tongue 
language in promoting personal identity, cultural heritage, intellectual growth 
and academic success. The school offers language courses for Vietnamese and 
Spanish speakers.  
 
While the Vietnamese program incorporates an IB Vietnamese A1 SL, the school 
currently does not have personnel or enough interested students to offer a 
similar A1 or A2 course for Spanish speakers. Spanish speakers opting for the IB 
diploma elect to take Spanish B as an HL and are encouraged to write their EE in 
Spanish to qualify for the bilingual diploma. As the school prepares to revise the 
language curriculum according to the Language A guides that will be published 
in 2010, steps will be taken to develop a new IB language course to serve Spanish 
Speakers. 
 
Language Policy Review 
 
The AHHS IB Diploma Programme Language Policy is reviewed by IB staff, 
AHHS administration, and department chairs at the start of each academic year. 
It is the responsibility of the IB Diploma Program Coordinator to ensure the 
policies are reviewed annually and adhered to by IB faculty. 
 
The ESUHSD Master Plan for English Learners, annually revised and approved by the 
ESUHSD board of trustees, is outlined in detail on the following pages. 
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ELEMENTS OF OUR DISTRICT PHILOSOPHY FOR 
SERVICES TO ENGLISH LEARNERS 

 
 
• We believe that all students can learn given the appropriate 

educational support and opportunity. 
• We believe that quality English language acquisition opportunities as 

well as the use and development of the student’s home language are 
integral parts of effective educational programs. 

• We believe that the district is enriched by its many languages and 
cultures; 

• We believe that quality Specially Designed Academic Instruction in 
English (SDAIE) is an effective educational approach. 

• We believe that, whenever possible, the primary language of students 
should be encouraged and maintained. 

• We believe that students and families must join educators in joint 
efforts to acquire academic English, and whenever possible, develop 
bi-literate skills. 

• We believe that students must contribute to their academic 
achievement by attending regularly, engaging themselves in the 
creation of learning, focusing on successfully completing required 
course work, and developing and demonstrating a responsible work 
ethic and a genuine focus on her/his academic success. 
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INSTRUCTIONAL RATIONALE 
 
In the process of educating English Learners (EL), educators need to use the most effective 
methods to enable students to achieve the high standards set for English-proficient students as 
rapidly as possible. A substantial amount of research has shown that the fastest route to second 
language literacy is through the first language. Literacy-related abilities are much easier to develop 
in the primary language (L1). Once they are developed, they can be applied to any other language 
the student acquires (Krashen, 1988). Furthermore, this bilingual proficiency rationale suggests 
that many literacy-related aspects of language proficiency are common or interdependent across 
different languages. Knowledge or skills learned in one language can be manifested, applied, or 
transferred to another language.  
 
The model used in the East Side Union High School District in the effort to raise the achievement 
level of the ELs is based on this principle called Common Underlying Proficiency (Cummins 
1979, 1981).  Learning one's primary language and learning content area material in the same 
language result in the acceleration of second language acquisition and academic achievement. 
Therefore, our program aims to develop language proficiency in both English and the native 
language.  A structured, research-based English Language Development Program is offered to all 
EL’s and progress is monitored carefully.  Courses in Spanish for Spanish Speakers and 
Vietnamese for Vietnamese Speakers are offered whenever possible. Equal access is provided 
through core content courses taught bilingually and through Specially Designed Academic 
Instruction in English (SDAIE). The second principle is the acceleration of academic language 
acquition (Cummins, Collier, O’Malley, Chamot) 
 
Students who acquire higher levels of academic language reach grade level faster and have a better 
chance of going to college. In order to accelerate the acquisition of academic language, in addition 
to building academic language through the primary language, ESUHSD will use the Secondary 
Academic Acceleration Instructional Model. This model was recommended by the No Child Left 
Behind (NCLB) Title III experts and researchers in the field of EL education. The model is also in 
accordance with the Local Education Agency (LEA) Addendum Plan for Program Improvement 
(PI).  
 
The Secondary Academic Acceleration Program 
 
The goal of the Secondary Academic Acceleration Program is academic language proficiency and 
academic grade-level performance for English Learners (ELs) in high school who are unable to 
meet academic achievement criteria to redesignate as Fluent English Proficient (RFEP). This 
instructional model emphasizes academic language development (ALD) and SDAIE within 
scaffolded content classes. 
 
The program is designed to address the learning needs of ELs via a focused program including 
explicit development of academic language through core content instruction by: 
      - Accelerating the academic language development of high school EL students 
      - Providing accelerated design, materials, and pedagogical methods 
 
This method provides students with continual opportunities to develop the academic speaking, 
listening, reading, and writing proficiencies needed for productive grade-level work by engaging in 
carefully structured individual and group activities using grade-appropriate content.  
 
This program ensures that academic language development is integrated across the content areas 
and that grade-level content is not watered down. 
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Key Program Features 

 
- Thematically organized curricula and units of study that emphasize depth over breadth 
- Making connections between curricular materials and students' experiences and real-life 

situations 
- Frequent opportunities to interact collaboratively with native English speaking peers to 

accomplish meaningful academic tasks 
- Development of science concepts via cross-disciplinary connections, hands-on teacher 

demonstrations, and collaborative group investigations 
- Explicit attention on developing students' vocabulary and discourse patterns as associated with 

specific academic disciplines 
- Careful monitoring of student work, e.g., via classroom based portfolio assessment 
- Content-based, academic language development to support growth of core content knowledge 

and mastery of preferred registers/patterns of expression 
 

High Quality SDAIE Instruction that: 
 
- Uses the same rigorous academic core content, with pedagogically accommodated options for 

participation and contribution 
- Elicits and builds upon prior knowledge of students 
- Clearly defines academic content and language objectives - using all four linguistic domains 

(speaking, listening, reading, and writing) 
- Makes use of contextualizing methods and materials, such as graphic organizers  
- Emphasizes scaffolding methods, interaction, experiential/engaged learning opportunities, 

including modeled, shared, and guided approaches, opportunities for extended language use, and 
teacher-guided reporting 

- Requires teachers who are well-trained in scaffolding instruction, adaptive use of grade-level 
curricula, and supplementary materials 

 
Throughout the program an overt effort is made to recognize and value all students’ first 
languages and cultures.  We believe that this approach to cultural and linguistic validation 
leads to feelings of acceptance and valuing of self, family, and heritage.  In turn, this 
approach also leads to increased academic achievement and a greater participation in the 
overall cross-cultural school community. 
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INVOLVEMENT 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
• School Site English Learner Advisory Committee (ELAC) 
• District English Learner Advisory Committee (DELAC) 
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I. Involvement 
English Learners’ parents will be involved at the school level in the instructional programs for English 
Learners. 

REQUIREMENTS 

I-EL 1. The LEA outreach to parents of English 
learners includes the following actions: 

(a) The LEA sends notice of and holds regular 
meetings for the purpose of formulating and 
responding to the parents’ recommendations. (20 
USC 7012[e][2]) 

(b) The LEA informs the parents how they can be 
involved in the education of their children and be 
active participants in assisting their children to:  

• Attain English proficiency. 
• Achieve at high levels in core academic 

subjects. 
• Meet challenging state academic standards 

expected of all students. (20 USC 7012[e][1]) 

(c) An LEA that has not made progress on annual 
measurable achievement objectives informs 
parents/guardians of English learners of such 
failure not later than 30 days after such failure 
occurs. (20 USC 6312[g][1][B][2], 7012[b]) 

English Learner Advisory Committee 
 

The district and school sites, as required, have 
functioning English Learners Advisory 
Committees meeting all legal requirements. 
 
I-EL 2. A school site with 21 or more English 
learners has a functioning English Learner 
Advisory Committee (ELAC) that meets the 
following requirements: 
(a) Parent members are elected by parents or 

guardians of English learners. (5 CCR 11308[b]; 
EC 62002.5) 

 
• Parents of English learners constitute at least 

the same percentage of the committee 
membership as their children represent of the 
student body. (EC 62002.5, 52176[b]) 

PROCESS 
 

• All school and district notices will be translated 
into Spanish and Vietnamese before being sent 
home. (15% or more of the students in the 
school/district speak these languages) 
 (Principal, Coordinator of Language Learner 
Education/Supplementary Education(LLE/SE),  
Administrator of  Language Minority 
Programs(LMP)) 

• DELAC meetings are held monthly. There, 
parent members formulate recommendations to 
the district and respond to parent 
recommendations. 
(Coordinator of LLE/SE) 

• The LEA provides literature, speakers, 
workshops, and conferences to inform the 
parents how they can be involved in the 
education of their children and be active 
participants in assisting their children to  1) 
attain English proficiency 2) achieve at high 
levels in core academic subjects and 3) meet 
challenging state academic standards expected 
of all students. 
 (Principals, Coordinator of LLE/SE, 
Administrator of  LMP) 

• Parents and guardians are notified of failure to 
meet annual measurable achievement objectives 
(AMAO) within 30 days by mail.  
 (Administrator of  LMP) 

 
English Learner Advisory Committee 

 
• Whenever there are 21 or more English 

Learners enrolled at a school site, the 
Principal/Designee will coordinate and conduct 
site ELAC meetings. Parent ELAC members 
will be elected by parents or guardians of 
English Learners. 

 
• Parents of English Learners will constitute at least 

the same percentage of the committee membership 
as their children represent of the student body. 
 (Principal/Designee) 
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REQUIREMENTS 
 
(b) The ELAC has advised the school site council 

(SSC) on the development of the Single Plan 
for Student Achievement. (EC 64001[a]) 

(c) The ELAC has advised the principal and staff 
on the school’s program for English Learners. 
(EC 52176[c], 62002.5) 

(d) The ELAC has assisted in the development of 
the school’s: 

� Needs assessment 
� Language census (form R-30LC)  
� Efforts to make parents aware of the 

importance of regular school attendance 
(EC 62002.5, 52176[c]) 

(e) The ELAC has received training materials and 
training, planned in full consultation with 
committee members, to assist members in 
carrying out their legal responsibilities. 
(EC 35147[c]; 5 CCR 11308[d]) 

(f) The ELAC has the opportunity to elect at least 
one member to the DELAC or has participated 
in a proportionate regional representation 
scheme when there are 31 or more English 
learner parent advisory committees in the 
district. (5 CCR 11308[b]) 

(EC 62002.5, 52176[b], 35147; 20 USC 
6312[g][4]) 
 
 
 
 
I-EL 3. An LEA with 51 or more English 
learners has a functioning DELAC or a 
subcommittee of an existing district committee 
in which at least 51 percent of the members are 
parents (not employed by the district) of English 
learners. 
(a) The DELAC has advised the school district  

governing board on all of the following tasks: 
� Development of a district master plan for 

educational programs and services for 
English Learners that takes into 
consideration the Single Plan for Student 
Achievement (5 CCR 11308[c][1]) 

� Conducting of a districtwide needs 
assessment on a school-by-school basis (5 
CCR 11308[c][2]) 

 
 

PROCESS 
 
• Each ELAC will advise the School Site 

council on the development of the Single 
Plan for Student Achievement. The ELAC 
will insure that the school plan includes the 
appropriate instructional design to meet the 
assessed needs of EL students. 
(Assistant Superintendent of HR/IS, 
Principal, Parents) 
 

• The ELAC will advise the principal and staff 
on the school’s program for English learners. 

 
• ELAC members will assist the school to 
      develop: 

- An annual needs assessment 
- The language census (form R-30LC)  
- Ways to make parents aware of the importance 
of regular school attendance 

(EC 62002.5, 52176[c]) 
(Principal/Designee) 

 
• ELAC bylaws will be reviewed each year. 

(Principal/Designee) 
 
• Parent training to assist members to carry out 

their legal responsibilities will be provided 
through meetings, workshops, conferences, 
etc. 
(Principal/Designee) 
 

• A needs assessment for training needs will 
be conducted and the needs will be listed 
here. 

• Each ELAC will designate a member to 
participate in the DELAC. 
(Principal/Designee) 

 
 

District English Learner Advisory Committee 
 

• The Coordinator of LLE/SE will ensure the 
organization of the DELAC in which at least 51 
percent of the members are parents (not 
employed by the district) of English Learners. 

 
• The Coordinator of LLE/SE will coordinate and 

conduct DELAC meetings. 
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REQUIREMENTS 
 

� Establishment of district program, goals, 
and objectives for programs and services for 
English learners (5 CCR 11308[c][3]) 

� Development of a plan to ensure 
compliance with any applicable teacher and 
instructional aide requirements (5 CCR 
11308[c][4]) 

� Administration of the annual language 
census (5 CCR 11308[c][5]) 

� Review and comment on the school 
district’s reclassification procedures (5 CCR 
11308[c][6]) 

� Review and comment on the written 
notifications required to be sent to parents 
and guardians (5 CCR 11308[c][7]) 

(b) The LEA has provided training materials and 
training, planned in full consultation with 
committee members, appropriate to assist 
members in carrying out their legal advisory 
responsibilities. (5 CCR 11308[d]) 

 
(EC 62002.5, 52176[a], 35147; 5 CCR 11308[d]; 20 
USC 6312[g][4]) 
 
 
 
 

PROCESS 
 
• The DELAC will advise the School Board on: 

1.  A timetable for and development of a 
master plan for English Learner 
education that takes into consideration 
the Single Plan for Student Achievement. 

2.  A district-wide needs assessment on a 
school-by-school basis. 

3.  Establishment of a district program, 
including goals, objectives, and services 
to English Learners.  

4.  Development of a plan to ensure highly   
qualified and authorized teachers and 
paraeducators.  

5. Administration of the language census.     
6. Review and comment on the  

 reclassification process. 
7. Review and comment on the written  
    notifications to be sent to parents such as   
    initial enrollment and waiver requests. 
 

 (Assistant Superintendent of HR/IS, 
Coordinator of LLE/SE, Administrator of 
LMP) 

 
• Each school’s ELAC will elect a member to 

serve on the DELAC. 
(Principal/Designee) 
 

• Training on legal responsibilities will be 
provided to the committee through 
workshops, conferences and special meetings. 

     (Coordinator of LLE/SE) 
 
 
• Translation into Spanish and Vietnamese 

will be provided. 
- Translators will be provided. 
- Electronic translation devices will be 

available at meetings. 
- Written documents and materials will 

be translated and disseminated. 
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GOVERNANCE AND 
ADMINISTRATION 

 
 
 
 
 
 
 
 
 

 
• Language Proficiency Assessment 
• Parent Notification of Placement 
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II. Governance and Administration 
Policies, plans, and administration of categorical programs meet statutory requirements. 
 

REQUIREMENTS 
 
 

II-EL 4. The district has properly identified, 
assessed, and reported all students who have a 
primary language other than English. (20 USC 
6312[g]; EC 62002, 52164; 5 CCR 11307, 11511, 
11511.5) 
 
4.1 A home language survey (HLS) is used at the 

time of initial enrollment to determine the 
student’s primary language. (EC 52164.1[a]) 

4.2 Within 30 calendar days of initial enrollment, 
each student whose home language is other 
than English, as determined by the HLS, has 
been assessed for English proficiency by means 
of the CELDT. The assessment has been 
conducted following all of the publisher’s 
instructions. (EC 52164.1[b]; 5 CCR 11307[a], 
11511) 

 

PROCESS 
 
 

English Language Proficiency 
Assessment (30 days) 

 
• A Home Language Survey will be 

administered to each new enrollee. 
• Each newly enrolled student who answers 

“yes” to any of the first three questions on 
the HLS will be assessed before being 
placed into classes. 

• All students in need of assessment in 
English will be assessed using the 
California English Language 
Development Test (CELDT) in listening, 
speaking, reading and writing within 3 
days of initial enrollment. 

• Trained examiners will administer the 
language tests. 

• Results of the language assessment will be 
provided for instructional purposes to the 
counselor and the English Language Arts 
teacher. 

• The EL program design will be used to 
recommend student placement. (See chart 
A on p.39) 

• English Learners with disabilities will be 
included in the assessment with 
modifications called for by their IEPs or 
504 Plans. 
(Administrator of LMP, Coordinator of 
Special Services, Assessment Clerks) 
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     EL 4.3 - Primary Language Proficiency Assessment (90 Days) 
The identification and assessment of the EL is designed to appropriately designate instructional 
services for English Learners. 

REQUIREMENTS 
 

English Language Proficiency 
Assessment (90 Days) 

 
4.3 Each English Learner is assessed for 
primary language proficiency within 90 days 
of the date of the pupil’s initial enrollment. 
(EC 52164.2 [c]) 
 

PROCESS 
 

Primary Language Proficiency 
Assessment (90 Days) 

 
• Each newly enrolled student who, through 

CELDT, is identified as an English Learner 
will be assessed for his/her primary language 
proficiency. 

 
• Any primary language assessment will take 

place within 90 calendar days of enrollment. 
 
• For Spanish-speaking students, the Spanish 

version of the Language Assessment Scales 
(LAS) will be used.  For other languages, the 
Student Oral Language Observation Matrix 
(administered in the primary language), a 
primary language survey, a primary 
language-writing sample, and an exit 
interview will be used. 

 
• Trained assessment center clerks or 

examiners will administer the language tests. 
 
• Results of language assessment are available 

in SASIxp for authorized staff. 
 

(Administrator of  LMP, Assessment Clerks, 
Trained Examiners) 
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EL 4.4 and 4.5 - Parent Notification of Assessment Results 
Parents of EL students will be notified of language assessment results and be involved in their 
child’s educational process. 



 22 

REQUIREMENTS 
 

EL/FEP Parent Notification 
4.4 Parents/guardians of English learners and fluent 

English-proficient students have been notified 
of their child’s initial English-language and 
primary-language proficiency assessment 
results (EC 52164.1[c], 5 CCR 11511.5)  

 
4.5 (For school districts receiving Title III funds) 

Parents/guardians of English learners have been 
notified not later than 30 days after the 
beginning of the school year (or during the 
school year, within two weeks of child being 
placed in program) of: 

1. Their child's initial English language 
and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For ELs with a disability, with an IEP 
or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP 
or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 
 

4.6 (For school districts receiving Title III funds) 
Parents/guardians of English learners have been 
informed annually, not later than 30 days after 
the beginning of the school year, of: 

1. Their child's initial English language 
and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For EL's with a disability, with an IEP 
or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP 
or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 

 

PROCESS 
 

EL/FEP Parent Notification 
• The district will send the “Notification of 

Language Assessment and Program Placement” 
to notify parents of the results of the language 
proficiency test. 

• All notices will be in English and in all languages 
which are spoken by 15 percent or more of the 
students in the school. 

• Parents/Guardians of of Title III students will be 
notified not later than 30 days after the beginning 
of the school year and newly identified English 
Learners will be notified within two weeks of the 
child’s being placed in the program in writing of:  

1. Their child's initial English language and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For ELs with a disability, with an IEP or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 

(Principal, Coordinator of Special Services, 
Administrator of LMP, Assessment Clerks) 

• Placement recommendations will be made by the 
administrator or counselor trained in EL program 
requirements. 
 (Principal, APED, Counselor) 

• The district will be responsible for informing 
parents of different program options. A district-
developed letter of program options will be used 
to insure consistency district- wide.  
(Assistant Superintendent of HR/IS, Administrator of 
LMP) 

• The district will maintain records which indicate 
that notification was mailed, sent home, or 
communicated orally. 

• Copies of parental notification letters and 
signatures will be kept on file in the cum folder. 

• If assessment results do not substantiate initial 
placement, a parent conference to discuss an 
alternate placement will be conducted by the site 
administrator or designee. 
(Principals, APEDs)) 
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REQUIREMENTS 

Annual Assessment 

4.7 Each English learner is annually assessed for 
English language development and for 
academic progress. (5 CCR 11306) 

4.8  The English language proficiency of all 
currently enrolled English learners shall be 
assessed by administering the California 
English Language Development Test (CELDT) 
during the annual assessment window. (5 CCR 
11511.1[b]) 

4.9 Each English learner with disabilities is 
assessed for English language development 
using accommodations, modifications, or 
alternate assessments for the CELDT if 
specified in the pupil’s individualized education 
program (IEP) or 504 Plan. (5 CCR 11516) 

4.9a  Parents/guardians of English learners have been 
notified annually of their child’s English-
language proficiency assessment results within 
30 calendar days following receipt of results of 
testing from the test contractor. (EC 52164.1[c]; 
5 CCR 11511.5) 

 

PROCESS 
 

Annual Assessment 
 

• All English Learners (EL) will be assessed 
annually on the CELDT during the testing 
window from July 1st to October 31st. The 
purpose of the test is to measure student 
growth in English proficiency. 

• The speaking test will be administered by 
assessment clerks and trained examiners in 
the summer. 

• The listening, reading and writing tests will 
be administered by EL classroom teachers in 
the fall. The APED will be responsible for 
the administration of the test for mainstream 
ELs. 

• English Learners with disabilities are 
assessed using the modifications specified in 
the IEP or 504 plan. 

• Low functioning and autistic students will be 
assessed by the Alternative Language 
Proficiency Instrument (ALPI). 

• STAR testing in the spring is used to assess 
academic progress. 

• Parents/guardians are notified within 30 days 
of the receipt of test results of: 

 
1. Their child's initial English language and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For ELs with a disability, with an IEP or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 

 
(Principals, Coordinator of Special Services, 
Administrator of LMP, Special Education 
Teachers, Trained Examiners, Assessment 
Clerks) 
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FUNDING 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Basic General Funds 
• EIA-LEP Supplemental Funds 
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III. Funding 
Allocation and use of funds meet statutory requirements for allowable expenditures. 

REQUIREMENTS 

III-EL 5. Adequate general fund resources are 
used to provide each English learner with 
learning opportunities in an appropriate 
program, including English-language 
development, and the rest of the core curriculum. 
The provision of such services is not contingent 
on the receipt of state or federal categorical aid 
funds. (20 USC 1703[f]; Castañeda v. Pickard [5th 
Cir. 1981] 648 F.2d 989, 1010, 1012–1013) 

Adequate Basic General Fund 
 
Adequate basic general fund resources are 
available to provide each English Learner with 
learning opportunities in an appropriate 
program, including ELD and the rest of the core 
curriculum.  The provision of such general fund 
resources is not contingent on the receipt of 
state or federal categorical aid funds. 
(Castaneda v. Pickard (5th Cir. 1981) 648 F.2d 
989, 1010, 1012-1013) 
 
 

Appropriate Use of EIA-LEP Funds 
 
5.1 Funds provided by Economic Impact Aid 

(EIA) and Title III for limited-English-
proficient (LEP) students supplement, but 
do not supplant, general funds or other 
categorical resources at the school. (20 
USC 6825[g]; 5 CCR 4320[a] EC52168 
[b]1-6,[c]) 

 
 

PROCESS 
 

Adequate Basic General Funds 
 

• The district and sites provide adequate and 
appropriate resources from local, state, and other 
funds to support English Learners’ academic 
learning of the core curriculum. 

 
(Assistant Superintendent of Human 
Resources/Instructional Services (HR/IS), 
Principals) 

 
• The school budgets correspond to the district 

allocation plan which ensures adequate allocations 
to English Learner Programs. 

 
(Assistant Superintendent of HR/IS, Principals) 
 

 
 
 
 
 
 

Appropriate Use of EIA-LEP Funds 
 

• EIA and Title III funds appropriated for 
English Learner education must supplement 
and not supplant local general funds or 
categorical funds allocated from other local or 
state sources to meet the needs of English 
Learners. 

 
(Assistant Superintendent of HR/IS, 
Coordinator of LLE/SE, Principals, 
Administrator of Language Minority 
Programs) 
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Accountability Plan 
 Monitoring Material Allocations Certificatio Placemen Mechanism 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

STANDARDS, 
ASSESSMENT, AND 
ACCOUNTABILITY 

 
 
 
 
 

• Accountability Plan 
• Program Evaluation 
• Reclassification Process 
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Implementat
ion/ 

Results 

Support n t for 
Improvement 

School Board •Review 
program plan 
•Review 
program 
results 

     

Superintendent’s 
Cabinet 

•Monitor 
through 
reports from 
Leadership 
Team 
 
� Read 
research 
� Design 
Instructional 
Plan 
� Determine 
Instructional 
Strategies 
 

- d 

Allocate 
sufficient 
funding 
for 
materials, 
textbooks 
and 
training 

• Whenever 
possible, EL 
classes will 
be allocated 
based on 
class loading 
at a lesser  
number at 
the 
beginning of 
the school 
year to 
account for 
growth 
predicted on 
past trend 
data 

•Timely 
hiring of 
certificated 
staff (CLAD, 
BCLAD, 
Hughes, 
CTEL) 

 •Assure that the 
following assessment 
tools or data points 
are available: Grades, 
CAHSEE,CST,CELD
T, Growth Rates 
•Information 
formatted for teacher 
use 
•A database,  
maintained to 
provide 
disaggregated data 
for program 
evaluation 

Coordinator of 
LLE/SE, 
Administrator of 
LMP, 
Coordinator of 
Testing, 
Research and 
Evaluation, 
Administrator on 
Special 
Assignment  & 
Subject Area 
Coordinators for 
all core subject 
areas 

� Annual 
report to the 
Board 
� Core subject 
area data is 
disaggregated 
-Success rates 
for EL 
� Appropriate 
ELs site report 
data points 
� Provide 
research 
� Design 
Instructional 
Plan 
� Determine 
Instructional 
Strategies 

Provide 
materials 
and 
training 
in the use 
of the 
materials 

� Work with 
the District 
administratio
n and 
APED’s to 
insure 
adequate 
staffing for 
ELD, SDAIE 
and Bilingual 
classes 
� Assign 
assessment 
clerk services 
to each school 

 � Provide 
CELDT 
training 
for 
teachers, 
assessmen
t staff, and 
examiners 

• Review EL 
accountability 
document for each 
school site  
• Collect & share 
research and data on 
ELD and SDAIE 
strategies being used 
in classrooms 
•List program areas 
for improvement and 
document follow-up 

Principals, 
APEDs 

•Observation 
of ELD and 
SDAIE classes 

Distribut
e 
materials 

•APEDs will 
communicate 
to the 
Assistant 
Superintende
nt of 
Instruction of 
any 
information 
indicating 
variations in 
predicted 
numbers of 
EL students 

 • Will 
insure 
proper 
placement 
of EL 
certified 
teachers in 
courses 
• Will 
insure 
correct 
student 
placement 
in ELD or 
SDAIE 
classes 
and  with 
EL 
certified 

•Review data of EL 
student performance 
toward standards 
•Set goals in the 
school plan for 
academic 
achievement for EL 
students 
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teachers 
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Teachers 
 
 

Monitor student 
growth against 
benchmarks 

Evaluate 
and 
provide 
input on 
quality of 
materials 
and 
textbooks 
 

  •Make 
recommendations 
for student 
placement 
•Monitor student 
progress toward 
achieving 
standards 

•Collaborate 
about student 
performance 
data 
(CAHSEE, 
CST, CELDT, 
benchmark 
assessment 
and student 
work) 
•Modify 
lessons based 
on data 
analysis 
•Participate in 
EL/SDAIE “ A 
Look at 
Learning” 
Training and 
apply the peer 
coaching 
component 
•Make 
referrals for 
individual 
students into 
safety net 
programs 

Assessment 
Clerks 

Maintain data 
base of 
Reclassified and 
mainstream EL 
students in need 
of remediation 
 

   • Provide CELDT 
assessment 
results for 
appropriate and 
timely placement 
to counselors 
•Monitor 
appropriate 
tagging of EL, 
Reclassified and 
Fluent ELs in 
SASIxp. 
•Make 
immediate 
changes in 
tagging when 
students change 
English 
proficiency status 
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EAST SIDE UNION HIGH SCHOOL DISTRICT 
Instructional Services Division 

             
Principal’s Assurances Checklist 

 
 

School_______________________________          Principal/Designee’s: ________________________ 
 
By November 30: 
q  Will insure proper placement of EL certified teacher in courses 
q  Will insure proper placement of EL’s in SDAIE classes with certified teacher 
q  Will insure teachers have adequate materials (Williams Act) 
q  ELAC: I have met the chairperson to plan agendas and meeting dates. We had our first meeting on 

_______________ (or the first meeting has been schedule for _______________ ). We have discussed the training 
topics and determined possible dates for ELAC meetings during which training topics will be covered. 

q  CUM FILES/RED FOLDERS: Met with the office staff on (date: _______________) to review the 
processes/procedures relating to Home Language Survey and EL red folders. 

q  ELD INSTRUCTION: Looked at class lists and Master Schedule. Each ELD student will receive a two periods per day 
of focused, sequential English Language Development instruction. 

q  ANNUAL PLACEMENT NOTIFICATIONS: Per NCLB, these were prepared and distributed to parents of ELs by 
October. 

q  R-FEP MONITORING: Counselors have checked grades of RFEP’s and referred any student with a D and F to 
tutoring. 

 
 

Principal/Designee’s Signature: ___________________________ Date: ______________ 
(Sign. Retain original. Send copy to Assistant Superintendent of Instruction) 

 
By March 15: 
q  ELAC: These training topics have been covered: Circle: #1  #2  #3  #4. Agendas, minutes, & handouts have been 

filed with __________________. 
q  RECLASSIFICATION: Administrator of Language Minority Programs and assessment clerks have coordinated the 

reclassification process. 
q  R-FEP MONITORING: Counselors have checked grades of RFEP’s and referred any student with a D or F to tutoring. 
q  CUM FILES/RED FOLDERS: Assessment clerk will file all R-FEPs’ paperwork in the red folders. 
 
 

Principal/Designee’s Signature: ___________________________ Date: ______________ 
 (Sign. Retain original. Send copy to Assistant Superintendent of Instruction) 

 
 
By June 15: 
q  Will review date of EL student performance 
q  Will set goals in SPSA for academic achievement for ELs. 
q  RECLASSIFICATION: Administrator of Language Minority Programs and assessment clerks have coordinated the 

reclassification process. 
q  ELAC: All training topics have been covered; agendas and minutes have been sent to________________ 
q  ELAC: We have calendared the dates for our ____________  ELAC meetings. The dates are: _____________ 
q  ANNUAL NOTIFICATIONS have been sent out, and copies have been placed in each student’s red folder. 
q  Will observe ELD, bilingual and SDAIE classes. 
 

Principal/Designee’s Signature: ___________________________ Date: ______________ 
(Sign. Retain original. Send copy to Assistant Superintendent of Instruction) 

 
 
 
 
 
EL Form # ____ Instructional Services Division 
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Distribution: White: Assistant Superintendent of Instruction 
Canary: Principal’s Files 

IV. Standards, Assessment and Accountability 
Categorical programs meet state standards, are based on the assessed needs of program participants, 
and achieve the intended outcomes of the categorical program. 

REQUIREMENTS 
 

Evaluation and Accountability 
State and Federal Requirements 
Categorical Program Monitor (CPM) 
 
The ELA determines the effectiveness of its 
program for English Learners and modifies 
the program as needed. 
 
a.   The district has a way to demonstrate that 

the practices, resources, and personnel 
actually used at each school in the district 
effectively implement the district’s 
program(s) for English Learners. 

 
(EC 305, 306, 310; 5CCR 11301; 20 USC 
1703(f); Castaneda v. Pickard (5th Cir. 1981) 
648 F.2d 989, 1009-1011; and Gomez v. 
Illinois State Board of Education (7th Cir. 
1987) 811 f.2d 1030, 1041-1042) 
 
b.   The evaluation process includes the 

following: 
A way to demonstrate that the program(s) 
for English Learners produce, within a 
reasonable period of time, a) English 
language proficiency comparable to that of 
average native speakers of English in the 
district as well as, b) academic results 
indicating that English Learners have 
achieved and sustained parity of academic 
achievement with students who entered the 
district’s school system already proficient 
in English. 

 
(EC 305, 306, 310; 5CCR 11301; 20 USC 
1703(f); Castaneda v. Pickard (5th Cir. 1981) 
648 F.2d989, 1009-1011; and Gomez v. 
Illinois State Board of Education (7th Cir. 
1987) 811 f.2d. 1030, 1041-1042) 

 
 
 
 
 

PROCESS 
 

• The Superintendent will require a yearly report 
on programs and services for ELs. 

 
Evaluation Report Contents and  
Achievement Data – The following questions are 
based on CDE’s English Learner Subgroup Self 
Assessment (ELSSA) document: 
1. What percent of students met Title 3 Annual 

Measurable Achievement Objective (AMAO) 
1? (made 1 year of growth on CELDT) 

2. What percentage met AMAO 2? (attained 
English proficiency on CELDT)  

3. What percentage met AMAO 3? (percent 
proficient in Language Arts and Mathematics) 

4. How are students at each level of the CELDT 
meeting their growth target? 

5. How are EL students performing on the 
CELDT based on length of time in the U.S? 

6. How are EL students at the proficient level on 
the CELDT performing on the English 
Language Arts (ELA) and math California 
Standards Tests (CST) by grade level? 

7. How are students at the intermediate level on 
CELDT performing on the CST's by grade 
level? 

8. How are R-FEPs performing on the CST’s by 
grade level? 

9. How are EL students performing on the 
CAHSEE according to the length of time they 
have been in the district? 

10. How are R-FEP students performing on the 
CAHSEE according to the length of time they 
have been in the district? 

11. Other sources of information about the 
effectiveness of the program and the degree to 
which activities were actually implemented. 

 
Conclusions from Data 
 

1. Are there overall proficiency gains on all 
subtests on the CELDT for students 1-3 
years in U.S. schools? Are there overall 
proficiency gains on all sub tests on the 
CELDT for students 4-5 years in the U.S. 
schools? Are there overall proficiency 
gains on all sub tests on the CELDT for 
students more than 5 years in U.S. schools? 
What are the overall gains in the cohort 
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REQUIREMENTS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

groups? 
 

PROCESS 
 

2. Are increasing percentages of ELs making 
steady academic progress on CST-ELA?  

3. Are increasing percentages of ELs making 
steady academic progress on CST-Math?  

4. Are ELs not making steady academic 
progress being identified and 
appropriately served? 

5. Are increasing percentages of ELs in our 
district 5 years or longer meeting all 
criteria required for reclassification? 

6. Do ELs (and RFEPs) meet the state’s Title I 
Adequate Yearly Progress target in 
mathematics? 

7. Are ELs (and RFEPs) in high school 
making expected progress toward 
graduation? 

8. Are ELs (and RFEPs) proportionally 
represented in the following categories: 
- Passing the CAHSEE by the end of 

grade 10 
- Meeting UC/CSU (A-G) course 

requirements at high school 
graduation; 

- Taking and passing college entrance 
examinations; 

- Admission to two and 4-year 
colleges/universities? 

9. Is there an annual increase in the 
percentage of ELs (and RFEPs) for each of 
the success factors in 2.4 and 2.5? 

10. Are ELs (and RFEPs) not overrepresented 
in the following categories: 
- Suspensions, expulsions, other discipline 
- Dropouts 

11. Is there an annual decrease in the 
percentage of ELs and RFEPs for each of 
the risk factors defined in 4.1? 

 
ELSSA Questions on Program Quality 
Categorial Program Monitoring (CPM) Teacher 
Interview 
 
1. How often do you assess your students? 
2. How do the results of your standards-based 

assessments shape your instruction for all 
sub-groups of students? 

3. The 4 Critical Questions of Learning: 
a. What do you expect students to learn?  
b. How do you know when they have 
learned it? 
c. How do you respond when they do not 
learn? 
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REQUIREMENTS 
 
 

d. How do you respond when they already 
know it? 
 
 

PROCESS 
 

4. Interventions: 
a.  What do you do for student who are not 

mastering essential standards? What 
interventions do you employ if students 
are below benchmark? 

b.  How do you alter instruction for students 
who are mastering the essential 
standards? 

c.  What interventions are in place at your 
school to support students who are not 
achieving academic success? 

 
 
 

Review of Accountability Plan by 
Administrators 
 

1. Document reviews 
All school will conduct annual monitoring 
by means of review of key files and 
documents. 

 
2. Per State’s recommendation, in depth 

reviews/Categorial Program Monitoring 
(CPM) Self-Review will be conducted on a 
four-year rotating cycle. The review will 
include a documentation check, teacher 
and parent interviews, and a visit to 
selected classrooms. They will be 
conducted by teams to include district staff 
(the principal from the site being reviewed 
and selected administrators from other 
schools).  
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 EL 6 - EL Reclassification to FEP 

To insure continued success for EL, reclassification will follow objective criteria as required by the state 
and the district. 

REQUIREMENTS 

IV-EL 6. The LEA reclassifies a pupil from English 
learner to proficient in English by using a process and 
criteria that include, but are not limited to: 

(a) Assessment of English-language proficiency 
(CELDT) (EC 313[d][1]; 5 CCR 11303[a]) 

(b) Comparison of student performance in basic skills, 
such as the California Standards Test for English-
Language Arts (CST-ELA) (EC 313[d][4]; 5 CCR 
11303[d]) 

(c) Teacher evaluation that includes, but is not limited 
to, the pupil’s academic performance. “Teacher” 
refers to the classroom teacher and other 
certificated staff with direct responsibility for 
teaching or placement decisions of the pupil.  (EC 
313[d][2]; 5 CCR 11303[b]) 

(d) Opportunity for parent opinion and consultation 
during the reclassification process (EC 313[d][3]; 5 
CCR 11303[c])  

Reclassification Follow-up 
 

6.1    The district monitors for a minimum of two years 
the progress of pupils reclassified to ensure correct 
classification, placement, and additional academic 
support, if needed. 

6.2 The LEA maintains in the pupil’s permanent record 
documentation of the following: 

� Language and academic performance 
assessments 

� Participants in the reclassification process 
� Decision regarding reclassification  

Each English Learner (EL student) who meets the 
established redesignation criteria is reclassified as Fluent 
English Proficient (FEP). Each former EL student who 
has been redesignated as FEP has demonstrated English-
language proficiency comparable to that of the average 
native English speakers and can participate equally with 
them in the regular instructional program. 

PROCESS 
 

English Learner (EL) Reclassification to Fluent 
English Proficient (FEP) 

 
• ELs will be reclassified as FEP when the following 

criteria have been met: 
 
1. The student must pass the CELDT with an overall 

level of 4 or 5, and at least a level 3 in each domain. 
 
2. The overall CELDT score must be 579 of higher for 

9th grader or 591 or higher for a 10th-12th grader. 
 
3. The student must have grades of a “C-” or better in all 

core subject areas. 
 
4. If a student receives a D or F in a core subject area, 

the teacher of that class will give the Student Oral 
Language Observation Matrix (SOLOM). 

 
5. The student must score 300 or above in the English 

Language Arts California Standards Test (CST). 
 
6. Parents will be notified by letter of the district intent 

to reclassify their student.  Parents will be given the 
opportunity for input into the process. 

 
      

Reclassification Procedures 
 

1. The principal or designee and the Administrator of 
Language Minority Programs are responsible for the 
site reclassification process. 

 
2. Assessment Clerks will prepare a list of students 

eligible for reclassification for each site.  The list will 
contain all relevant information and data. 

 
3. The principal or designee will call together a panel 

consisting minimally of an administrator, a counselor 
and a teacher. The panel will review the information 
and data for each student and recommend whether or 
not reclassification is advisable. 
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4. Parents of EL students on the list shall be notified and 

given the opportunity to review their child’s 
performance data and have input on the 
reclassification decision. Translation services will be 
available.  

 
Follow-up Procedures 

 
 

Documentation 
 
     The following documents will be maintained in the 
reclassified students' cum folders: 
 

• Recommendation for Reclassification- Student 
Language Profile 

• Reclassification Follow-up 
 
 

Monitoring 
 
 
Schools will monitor R-FEP students for two years to 
assure that they demonstrate success comparable to 
average native speakers. This will be a site responsibility. 
 
1. Counselors will monitor reclassified students for two 

years after reclassification. The Director of EL/SE will 
provide each site with a list of any students 
reclassified in the 8th grade during the previous year. 

 
2. Student grades will be checked a minimum of two 

times during the year. 
 
3. Interventions will be provided for students receiving a 

grade lower than a “C” in any core course. 
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STAFFING AND 
PROFESSIONAL 
DEVELOPMENT 

 
 
 
 
 
 

• Adequate Qualified Teachers to Teach English Language Development 
• Professional Development 
• Adequate Qualified Teachers to Provide Access to the Core Curriculum 

 
 

 



 37 

 
 

 
V. Staffing and Professional Development 

Staff members are recruited, trained, assigned, and assisted to ensure the effectiveness of the 
program. 
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REQUIREMENTS 
 
 

Adequate Qualified Teachers: 
Access to Core Curriculum 

 
Teachers assigned to instruct English learners are 
appropriately authorized or are actively in training. 
When the LEA has identified a shortage of such 
teachers, it has adopted and implemented measures to 
remedy such a shortage. The LEA also provides 
appropriate professional development for staff 
responsible for the education of English learners. 
 
V-EL 7. Teachers assigned to provide English-
language development or access to core 
curriculum instruction for English learners are 
appropriately authorized or are actively in 
training for an English learner authorization. 

7.1 On documentation of a local shortage of 
qualified teachers to provide such instruction, 
the district has adopted and is implementing 
measures by which it plans to remedy the 
shortage. 

(20 USC 6319[a][1]; EC 44253.1, 44253.2, 44253.3, 
44253.10; Castañeda v. Pickard [5th Cir. 1981] 648 
F.2d 989, 1009-1011) 

 

V-EL 8. The LEA provides high-quality 
professional development to classroom teachers, 
principals, administrators, and other school or 
community-based personnel that is:  
(a) Designed to improve the instruction and 

assessment of English learners (20 USC 
6825[c][2][A]) 

(b) Designed to enhance the teacher’s ability to 
understand and use curricula, assessment 
measures, and instructional strategies for 
English Learners (20 USC 6825[c][2][B]) 

(c) Based on research demonstrating the 
effectiveness of the professional development 
in increasing the pupil’s English proficiency or 
the teacher’s subject matter knowledge, 
teaching knowledge, and teaching skills (20 
USC 6825[c][2][C]) 

 

PROCESS 
 
 

Adequate Qualified Teachers: 
Access  to Core Curriculum 

 
• The district and sites will explore the 

possibility of providing incentives for 
teachers to participate in CTEL/SDAIE 
training in order to become fully qualified 
to teach ELs. 

 
• The district will work with university 

teacher preparation programs to enhance 
the CTEL training of pre-service teachers to 
produce teachers who are fully qualified to 
teach ELs. 

 
• The district will work with the Santa Clara 

County Office of Education (SCCOE) in 
coaching pre-intern, intern, and BTSA 
teachers on serving the instructional needs 
of EL students. 
(Assistant Superintendent of HR/IS, Director 
of Human Resources, Coordinator of LLE/SE 
Coordinator of Professional Development,  
Principals, Administrator of LMP) 

 
The district will develop a plan to remedy the 
shortage of qualified teachers. This plan should 
address the following: 
 
• Hire earlier in the year in order to secure the 

most highly qualified teachers. 
• Hire the CLAD/BCLAD/CTEL teacher before 

a non-certified teacher.  (All other 
qualifications being equal.) 

• Place new hires at sites with the greatest need. 
• Whenever possible, recommend that an 

equitable system is developed to place 
experienced CLAD/BCLAD/CTEL teachers in 
EL settings. 

• Avoid placement of emergency credentialed or 
inexperienced teachers in EL settings. 

      (Director of Human Resources) 
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REQUIREMENTS 
 

(d) Of sufficient intensity and duration to have 
a positive and lasting impact on the 
teacher’s performance in the classroom (20 
USC 6825[c][2][D]) 

 
(20 USC 6825[c][2]; Castañeda v. 
Pickard [5th Cir. 1981] 648 F.2d 989, 
1009–1011) 

 

PROCESS 
 
 
The district will ensure that qualified EL teachers 
are assigned to ELD and SDAIE classes. 
• Whenever possible, block classes will be loaded at 

the level of the lowest class size in the block. 
 
• Whenever possible, EL classes will be loaded at a 

lesser number at the beginning of the school year to 
account for growth predicated on past trend data. 

 
• Staffing factors for special needs programs will be 

reviewed annually. 
 
• There will be support of schools with small EL 

populations. 
 
• ELs will be placed in appropriate classes based on 

the EL Instructional Program Design. 
 
 
 
 
 
 
 
 

 
 
 
 
EL 7 - Professional Development 
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To ensure success for English Learners, the district will provide ongoing training for existing and future personnel. 
REQUIREMENTS 

 
Adequate Inservice Training for 

Existing and Future Staff 
 

EL 7   The district provides an adequate in-service training 
program which results in qualifying existing and future 
personnel to provide instructional services to English 
Learners. 
 
(20 USC 1703 (f); Castaneda v. Pickard (5th Cir. 1981) 
648 F.2d 989, 1012-1013 

PROCESS 
 
Adequate In-service Training for Existing and 
Future Staff 
 
The staff development plan will incorporate two goals: 
1) assist staff in attaining CLAD/BCLAD 
training/certification; and 2) support staff in the 
implementation of EL teaching strategies and 
methodology. 
 
The district has gone to great lengths to CLAD-Certify 
most of its teachers through CLAD programs, 
BCLAD programs and Hughes Bill programs. 
 
Those who are not certified have 3 options: 

1. For new teachers in the BTSA program, the 
CLAD requirement is imbedded in the 
induction program. 

2. Other may choose to take a university program 
that fulfills this requirement and earn salary-
enhancing units. 

3. Or they may register for a CTEL test 
preparation course and take the CTEL test. The 
district will reimburse for the classes and test. 

 
The district has determined that the most effective 
type of ongoing training is curriculum-embedded 
training. It has offered the following curriculum-
embedded trainings 

• SB472 - Training in English Language Arts, 
Math and Read 180 

• SB472 - ELPD Training for implementing 
above programs with English Learners 

• Quality Teaching for English Learners  
      (QTEL) – To improve the education of  
      adolescent language learners 
• ELD – Summer Training on ELD curriculum,  

instruction, and assessment 
 
Beginning in 2009, the district will train teachers on 
the Secondary Academic Acceleration Program “A 
Look at Learning.” The four main components of the 
program are: 

- Academic Language Instruction 
- Effective SDAIE Methodologies 
- Peer Coaching 
- Data Collection 
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REQUIREMENTS 
 

 

PROCESS 
 
EL/SDAIE “A Look at Learning” is the district’s long 
term plan, in collaboration with the Santa Clara County 
Office of Education, to develop a Trainer of Trainers 
Model Program for educating EL teachers in curriculum-
embedded research-based strategic teaching. This program 
will be tied into each school’s Single Plan for Student 
Achievement and will be followed up with coaching for 
effective implementation. 
 
 
Administrators will be trained at monthly meetings and 
special workshops and the Administrative Academy on:  

• The EL Master Plan 
• CLAD certification 
• SDAIE techniques 
• The SDAIE classroom observation tool 
• The EL/SDAIE “A Look at Learning” Trainer of 

Trainers Program 
 

Paraprofessionals will be trained during summer on: 
• English Language Development 
• Literacy Development 
• Small group instruction 
• SDAIE techniques 
• The role of a paraprofessional in ELD 

 
(Administrator of LMP,  Coordinator of LLE/SE, 
Coordinator Professional Development, Principals) 
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VI - Opportunity and Equal Education Access 
The LEA has notified parents of English learners about program choices and placement, including the opportunity 
to apply for a waiver. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

OPPORTUNITY  
and EQUAL ACCESS 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Placement of Students in English-Language Classrooms 
• Parental Exception Waiver 



 43 

REQUIREMENTS 
 

• Parents/Guardians of Title III students will be 
notified not later than 30 days after the beginning of 
the school year and parents/guardians of newly 
identified English learners will be notified within 
two week of their child’s being placed in the 
program in writing of:  
1. Their child's initial English language and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For EL's with a disability, with an IEP or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 

 
Parental Exception Waiver 

VI-EL 9. All pupils are placed in English-language 
classrooms unless a parental exception waiver has 
been granted for an alternative program. (EC 305, 306, 
310, 311) 

9.1 Based on LEA criteria of reasonable fluency, 
English learners are placed in structured English 
immersion (SEI) or in English-language 
mainstream (ELM) program settings. English 
learners who do not meet the LEA criteria for 
participation in an ELM are placed in an ELM 
program if the parent or guardian so requests. 
(EC 305, 306; 310, 311; 5 CCR 11301) 

9.2 The LEA has designed and implemented an SEI 
English-language acquisition process in which 
the curriculum and instruction are designed for 
children who are learning the language. (EC 306) 

Note: The individualized education program (IEP) team 
determines placement of each special education student 
regardless of language proficiency. 

VI-EL 10. Parents and guardians of English Learners 
are informed of the placement of their children in an 
English-language classroom and are notified of an 
opportunity to apply for a parental exception waiver 
for their children to participate in an alternative 
program. (20 USC 6312[g][1][A]; EC 48985; 5 CCR 
11309[a])  

PROCESS 
 

• The district will send the “Notification of Language 
Assessment and Program Placement” to notify 
parents of the results of the language proficiency test. 

• All notices will be in English and in all languages 
which are spoken by 15 percent or more of the 
students in the school. 

• Parents/Guardians of of Title III students will be 
notified not later than 30 days after the beginning of 
the school year and parents/guardians of newly 
identified English Learners will be notified within 
two week of their child’s being placed in the program 
in writing of:  

1. Their child's initial English language and       
    primary language proficiency level. 
2. How such level was assessed 
3. Their child's language designation 
4. Description of program options 
5. Program Placement 
6. Exit criteria 
7. For ELs with a disability, with an IEP or  
    504 Plan, a description of how such a  
    program will meet the needs of the IEP or  
    504 Plan. 
8. The expected rate of graduation from  
     secondary school. (20 USC 6312, 7012) 

(Principal, Director of Special Services, 
Administrator of LMP, Assessment Clerks) 

• Placement recommendations will be made by the 
administrator or counselor trained in EL program 
requirements. 
 (Principal, APED, Counselor) 

• The district will be responsible for informing parents 
of different program options. A district-developed 
letter of program options will be used to insure 
consistency district- wide.  
(Assistant Superintendent of HR/IS, Administrator of LMP) 

• The district will maintain records which indicate that 
notification was mailed, sent home, or communicated 
orally. 

• Copies of parental notification letters and signatures 
will be kept on file in the cum folder. 

• If assessment results do not substantiate initial 
placement, a parent conference to discuss an alternate 
placement will be conducted by the site administrator 
or designee. 

      (Principals, APEDs) 
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REQUIREMENTS 
 
10. 1 LEA procedures for granting parental exception 
waivers include the following components: 
 
� Parents and guardians are provided, on enrollment and 

annually, full written and, on request, spoken 
descriptions of the structured English immersion 
program, alternative programs, all educational 
opportunities available to the pupil, and the 
educational materials to be used in the different 
options. (5 CCR 11309[b][1]) 

� Parents and guardians are informed that a pupil under 
age ten must be placed for not less than 30 calendar 
days in an English-language classroom the first year 
of enrollment in a California school. (5 CCR 
11309[b][2]) 

� Parents and guardians are informed of any 
recommendation by the school principal and 
educational staff for an alternative program and are 
given notice of their right to refuse the 
recommendation. (5 CCR 11309[b][3]) 

� Parental exception waivers are acted on within 20 
instructional days of submission to the school 
principal. However, waivers submitted under 
Education Code Section 311(c) must be acted on 
either no later than ten calendar days after the 
expiration of the 30-day English-language classroom 
placement or within 20 instructional days of 
submission of the waiver, whichever is later. (EC 310, 
311; 5 CCR 11309[c]) 

10.2 Parental exception waivers are granted unless the 
school principal and educational staff determine 
that an alternative program offered at the school 
would not be better suited for the overall 
educational development of the pupil. (EC 310, 
311; 5 CCR 11309[b][4]) 

10.3 If a waiver is denied, parents and guardians are 
informed in writing by the principal and other 
educational staff of the reason for denial and 
advised that they may appeal to the local board 
of education or to the court. (EC 310, 311; 5 
CCR 11309[d]) 

10.4 Each school in which 20 or more pupils of a 
given grade level have been granted a waiver 
provides such a class. If fewer than 20 waivers 
are granted, the school provides such a class or 
allows the pupils to transfer to a public school in 
which such a class is offered. (EC 310) 

Note: The individualized education program (IEP) team 
determines placement of each special education student 
regardless of language proficiency. No provision of an IEP 
requires a parental exception waiver. 

PROCESS 
 

Parental Exception Waiver 
 

• All EL students are placed in an English language 
program (Structured English Immersion) (SEI) or 
English Language Mainstream (ELM)) program) 
unless they apply for a waiver. For a description 
of the SEI program designed to teach English 
Learners, see next section on Teaching and 
Learning. 

• Parents and guardians are notified initially and 
annually, in writing, of their opportunity to apply 
for a parental waiver when they are notified of the 
replacement of their children. 

• Parents/guardians are provided a full written 
description of the Structured English Immersion 
Program, the alternative courses of study and 
educational opportunities available to the student.  
These written descriptions are translated into any 
language spoken by 15% or more of the district’s 
student population. 

• Parents/guardians may obtain a “Parent Request 
for Waiver” form from the APED of their school, 
or by contacting the district office. 
(APEDs, Coordinator of LLE/SE, Assistant 
Superintendent of HR/IS)) 

 
Acting Upon All Parental Exception Waivers 

 
• The district will act on a waiver application within 

twenty (20) instructional days after the 
parent/guardians submit the application to the 
school by sending the “Parent Notification of 
Waiver Status.” 

• An alternative program will be established at any 
school where twenty (20) parents of students who 
speak the same language and require the same 
class submit waiver requests for an alternative 
program. 

• If the district denies the waiver request, it will give 
the parents/guardians a written statement of the 
reason for the denial and advise them on how to 
appeal to the Board of Education. If fewer than 20 
waivers are submitted, the school allows the pupil 
to transfer to a school where the alternative 
program is offered. 

     (APEDs/Coordinator of LLE/SE) 
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TEACHING AND 
LEARNING 

 
 
 
 
 
 
 
 
 

• English Language Development 
• Core Curriculum 
• Rapidity of English Acquisition 
• Meeting Grade Level Standards 
• Recouping Academic Deficits 
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Chart A. Instructional Program Design for Initial English Learners 
(≤ 5 years in the U.S.) 
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Chart B. 
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Chart C. Instructional Program Design for Long Term English Learners 
(≥ 6 years in the U.S.) 

 

 
 
 

• An English 1 Sheltered support class is provided for 9th and 10th grade students that are in English 1 
Sheltered class and have a CELDT reading proficiency level less than 3. 

• A Math support class is provided for 9th and 10th grade Algebra student that are more than three years below 
grade level. 
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Chart D. 
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VII. Teaching and Learning 
Participants receive core and categorical program services that meet their assessed needs. 

REQUIREMENTS 

 

VII-EL 11. Each English Learner receives a program of 
instruction in English-language development in order 
to develop proficiency in English as rapidly and 
effectively as possible.  

(20 USC 1703[f], 6825[c][1][A]; EC 300, 305, 306, 
310; 5 CCR 11302[a]; Castañeda v. Pickard [5th Cir. 
1981] 648 F.2d 989, 1009–1011) 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PROCESS 
 

The EL Instructional Program Design for Initial 
English Learners (chart A) describes the instructional 
program for ELD students. These students are in the 
U.S. five years or less. The District is ensuring that 
these ELs learn English as rapidly as possible by: 

1. Using the state–adopted Shining Star series, 
especially designed for ELs 

2. Using an accelerated writing program in the ELD 
classes in which even beginners write well-
developed essays on familiar topics. 

3. Accelerating the coverage of texts by completing 
a 5 year ELD program in 3 years. 

4. Using technology for skill-building. 
5. Using pacing guides. 
6. Using accelerative methodology to accelerate the 

acquisition of academic English. 
7. Offering support classes to students below grade 

level 
8. Implement and refine curriculum-embedded 

common benchmark assessments for ELD 1, 2, 
and 3. 

9. Using benchmark assessments and data-driven 
instruction. 

10. Implementing the Secondary Academic 
Acceleration Program 

 
Structured English Immersion (SEI) Program: 
ELD and Specially Designed Academic 
Instruction in English (SDAIE) Program 
 
Designed for English Learners with an overall 
proficiency level from 1 to 4 on the CELDT test. 
 
COMPONENTS 
• 1-2 periods of daily English Language 

Development that is leveled according to the 
students’ English proficiency level. See chart B. 
Initial English Learner ELA Placement. 

• Grade level content area classes (English, 
math, science, social science) delivered 
through Specially Designed Academic 
Instruction in English (SDAIE) methodology 
which makes instruction comprehensible. 

• Grade level content and standards are taught. 
• The Secondary Academic Acceleration 

Program enables students to accelerate their 
acquisition of academic language and access 
grade-level content. 

• All courses develop listening, speaking, 
reading and writing skills and promote high 
levels of academic discourse and literacy. 
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• Students develop their academic native 

language in Spanish for Spanish Speakers 
(SSS) or Vietnamese for Vietnamese Speakers 
(VVS) classes. 

 
 
 
 
English Language Mainstream (ELM) Program: 
Regular or Sheltered English and Mainstreamed 
Content Courses.  
 
• See Chart C. Instructional Program Design for 

Long Term English Learners (ELs). 
 
• Long Term ELs are students that were in the U.S. 

6 years or more. 
 
• Designed for Long Term English Learners and 

Fluent English Speakers. 
 
 
COMPONENTS  
• A daily English Language Arts class: Regular 

or Sheltered English, based on placement 
criteria. See Chart D. Long Term EL ELA 
Placement. 

• A support class is provided for English 1 or 
English 2 students that are below grade level 
or seniors and juniors that did not pass 
CAHSEE. 

• Grade-level mainstreamed content courses in 
math, science and social science. 

• Teachers use the Secondary Academic 
Acceleration Program to accelerate the 
acquisition of academic language. 

• Specially Designed Academic Instruction in 
English strategies in the classroom are 
provided for English Learners. 

• Recommended for students who score an 
overall proficiency level of 5 on the CELDT on 
initial identification or current ELs that have 
met redesignation criteria. 

• Composed mainly of Long Term ELs. Some 
students might be Fluent English Proficient, 
Redesignated Fluent English Proficient, and 
English-only students. 

• Students continue to develop their academic 
native language in Spanish for Spanish 
Speakers or Vietnamese for Vietnamese 
Speakers classes. 
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Alternative (Bilingual) Program 

Designed for students with an overall proficiency 
level of 1 or 2 on the CELDT. Available only with 
enough approved parental waivers. 

 
 
COMPONENTS 
• 1-2 periods of daily English Language 

Development or Sheltered English at the 
assessed stage of English acquisition. 

• Primary language classes in math, science and 
U.S. history. 

• Texts and materials provided in the native 
language. 

• Grade-level content and standards are taught. 
• Teachers use scaffolding to enable students to 

access high-level content and develop high 
levels of primary language (L1) literacy and 
discourse. 

• Designed for students with an overall 
proficiency level of 1 or 2 on the CELDT. 

• Greatly assists newcomers with limited 
schooling. 

• As students acquire English proficiency, they 
transition to a structured English immersion 
program (CELDT 3’s and 4’s). However, they 
may continue their native language 
development in Spanish for Spanish Speakers 
or Vietnamese for Vietnamese Speakers 
classes. 

 
 
 
 
District Policy for Structured English 
Immersion (SEI) Placement and 
English Language Mainstream (ELM) 
Placement  
 
 
Initial Placement 
 
Ninth grade students scoring below 638 on the 
overall initial CELDT and tenth through twelfth 
grade students scoring below 652 are 
recommended to be placed in the Structured 
English Immersion (SEI) program. 
 
Ninth grade students scoring 638 or above and 



 53 

tenth through twelfth grade students scoring 652 
or above on the initial CELDT are recommended to 
be placed in the English Language Mainstream 
(ELM) program. 
 

 
 
 
 

English Language Development Process 
 
• East Side Union High School District will provide 

a district-wide English Language Development 
Program at all comprehensive school sites which 
is based upon the California English Language 
Development Standards, includes benchmark 
assessment and adequate and appropriate 
instructional texts and materials to teach to the 
standards. 
(Administrator of Language Minority Programs, 
Principal, APED, Teachers) 

 
 
English Language Development Program 
 
 The goal of the ESUHSD English Language 
Development program is to develop language 
proficiency at the student's CELDT level that meets 
the California ELD Standards and the ELA 
standards. The ELD program is designed for ELs 
that were in the U.S. 5 years or less. ELD placement 
is based on the CELDT overall score. See Initial 
English Learner ELD ELA placement chart. 
 
 The ELD classes use the State-adopted 
Shining Star program and build language skills as 
well as content-based instruction. They are based 
upon the California ELD and ELA Standards and 
include benchmark assessments to measure 
progress.  
 
 
 
 
Long-term EL Placement 
 Long-term EL ninth and tenth graders (who 
have been in the U.S 6 or more years) will be 
placed in a two-period block of a state-approved 
reading intervention program LA 3/Read 180 or 
Sheltered English 1 with a sheltered English 1 
support class based on the CELDT reading score. 
CELDT overall score, CST score, DRP raw score, or 
Lexile are additional placement criteria.  
 

Long-term 11th and 12th graders will be 
placed in either English 1 or Sheltered English 1 
based on their CELDT overall score, CST, DRB raw 
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score, and Lexile. (See Chart D. Long Term 
English/Learner ELA Placement) 
 
 
 
 
 
Instructional Model: 
   
The Secondary Academic Acceleration Program 
 
The goal of the Secondary Academic Acceleration 
Program is academic language proficiency and 
academic grade-level performance for English 
Learners (ELs) in high school who are unable to 
meet academic achievement criteria to redesignate 
as Fluent English Proficient (RFEP). This 
instructional model emphasizes academic language 
development (ALD) and SDAIE within scaffolded 
content classes. 
 
The program is designed to address the learning needs 
of ELs via a focused program including explicit 
development of academic language through core content 
instruction by: 
 

- Accelerating the academic language development of 
high school EL students 

- Providing accelerated design, materials, and 
pedagogical methods 

 
This method provides students with continual 
opportunities to develop the academic speaking, 
listening, reading, and writing proficiencies needed for 
productive grade-level work by engaging in carefully 
structured individual and group activities using grade-
appropriate content.  
 
This program ensures that academic language 
development is integrated across the content areas and 
that grade-level content is not watered down 
 
 
KEY PROGRAM FEATURES 

 
- Thematically organized curricula and units of study 

that emphasize depth over breadth 
- Making connections between curricular materials and 

students' experiences and real-life situations 
- Frequent opportunities to interact collaboratively with 

English-speaking peers to accomplish meaningful 
academic tasks 

- Development of science concepts via cross-
disciplinary connections, hands-on teacher 
demonstrations, and collaborative group 
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investigations 
 
 
 
 
 
- Explicit attention on developing students' vocabulary 

and discourse patterns as associated with specific 
academic disciplines 

- Careful monitoring of student work, e.g., via 
classroom-based portfolio assessment 

- Content-based, academic language development to 
support growth of core content knowledge and 
mastery of preferred registers/patterns of expression 
 

 
 
HIGH QUALITY SDAIE INSTRUCTION THAT: 

 
- Uses the same rigorous academic core content, with 

pedagogically accommodated options for 
participation and contribution 

- Elicits and builds upon prior knowledge of students 
- Clearly defines academic content and language 

objectives - using all four linguistic domains 
(speaking, listening, reading, and writing) 

- Makes use of contextualizing methods and materials, 
such as graphic organizers and adapted texts 

- Emphasizes scaffolding methods, interaction, 
experiential/engaged learning opportunities, 
including modeled, shared, and guided approaches, 
opportunities for extended language use, and teacher-
guided reporting 

- Requires teachers who are well-trained in scaffolding 
instruction, adaptive use of grade-level curricula, and 
supplementary materials 

  
Access to Core Curriculum 
 
All English Learners (ELs) are to be taught grade 
level curriculum using grade level standards. ELs 
in the Structured English Immersion (SEI) program 
receive access to core curriculum in math, science, 
and social science through SDAIE – Specially 
Designed Academic Instruction in English. Our 
instructional model for SDAIE – The Secondary 
Academic Acceleration Program – calls for 
academic language development within grade-
level content classes that are not watered down. 
Under this approach, teachers make connections 
between curricular materials and students’ 
experiences and cultures, as well as real-life 
situations. Teaching is done thematically, and there 
are frequent opportunities to interact to accomplish 
meaningful academic tasks. The development of 
concepts occurs via cross-disciplinary connections, 
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hands-on teacher demonstrations and collaborative 
group investigations. Teachers make extensive use 
of contextualizing methods and materials, such as 
visuals and graphic organizer. The emphasis is on 
scaffolding and experiential/engaged learning 
opportunities. 
 
 
As a result of the ongoing EL/SDAIE “A Look at 
Learning” training program, academic language 
and SDAIE lessons for the four content areas are 
developed to support teachers of ELs. 
 
 
 
 
Program Observation 
The program is observed every 4 years using the 
Categorial Program Monitoring (CPM) self-review 
model. EL department chairpersons and 
administrators visit classrooms using “Effective 
Teaching Self-Reflection Protocol for Teacher with 
English Learners.” This practice is being 
implemented across the curriculum. 
 
Data Review 
Program data is reviewed yearly and reported to 
the District English Learner Advisory Committee 
(DELAC) and to the Board of Education. 
Conclusions are drawn and the program is 
modified where needed to ensure continuous 
improvement. 
 
Student who are not making adequate progress are 
referred to our Catch Up/Intervention Plan. Their 
teachers are directed to address their needs 
through data-driven instruction by analyzing 
benchmark tests and reteaching as necessary.  
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East Side Union High School District – Categorial Program Monitoring (CPM) 
Effective Teaching Self-Reflection Protocol for Teachers with English Learners (ELs) 

 
School ___________________________                 Date ______________ 
Please indicate which course you are reflecting in this survey. Complete one form for each course you teach. Please 
use a number 2 pencil and bubble in the circle entirely. Make a copy for your personal use for CPM purposes before 
turning it in to your APED. 
 
        Algebra 1             Geometry    Algebra 2        Comp. & Lit           English 1                  English 2  
        Int. Sci 1             Biology                 Chemistry              Physics                   World Hist.        US History         
        Gov./Econ             ELD 1                 ELD 2                    ELD 3  Language Arts 3   
 Please indicate your response using the following indicators for each question, to show how often you use the 
listed     items/features in your classroom:   � Don’t use    � 2-3 times per month    � weekly    �daily 
 

PLANNING:  
1. Identify both content and language objectives. �  �  �  � 
2. Identify the learning strategies and study skills to be used. �  �  �  � 
3. Emphasize and develop key vocabulary. �  �  �  � 
4. Develop strategies that encourage interaction. �  �  �  � 
5. Build lesson on students’ background and prior knowledge. �  �  �  � 
6. Plan delivery based on English proficiency levels of students. �  �  �  � 
7. Use into/ through/ beyond lesson design. �  �  �  � 
8. Identify scaffolding techniques to reinforce reading and writing as a process. �  �  �  � 
9. Monitor students’ progress. �  �  �  � 

INSTRUCTION:  
10. Use pronounced gestures and facial expressions. �  �  �  � 
11. Enunciate clearly. �  �  �  � 
12. Modify use of text and speech as appropriate. �  �  �  � 
13. Use graphic organizers that support lesson. �  �  �  � 
14. Explain idiomatic expressions as needed. �  �  �  � 
15. Use synonyms, paraphrasing, and examples. �  �  �  � 
16. Incorporate examples from students’ own cultures and language backgrounds. �  �  �  � 
17. Use real-life examples, realia and props. �  �  �  � 
18. Check frequently for understanding. �  �  �  � 
19. Encourage students to request clarification and respond to them. �  �  �  � 
20. Teach learning strategies i.e. note taking, outlining, memorizing, etc. �  �  �  � 
21. Allow adequate response time. �  �  �  � 
22. Support instruction with preview and/or examples in students’ primary language when possible. �  �  �  � 

MATERIALS:  
23. Ensure access to bilingual dictionaries or glossaries that support content. �  �  �  � 
24. Use visuals to support instruction. �  �  �  � 
25. Use oral/written previews and reviews to support multi-media presentations. �  �  �  � 
26. Incorporate multicultural literacy and informational materials when available. �  �  �  � 

ASSESSMENT/EVALUATION:  
27. Focus assessment/evaluation on state standards and district curriculum benchmarks. �  �  �  � 
28. Use multiple methods for assessment. �  �  �  � 
29. Use assessment tied to classroom work. �  �  �  � 
30. Accept responses in students’ primary language when appropriate. i.e. beginning ELs. �  �  �  � 

CLASSROOM ENVIRONMENT:  
31. Use bulletin boards and displays that reflect the diversity of California’s students. �  �  �  � 
32. Support a comfortable atmosphere and positive learning environment. �  �  �  � 

A
A 
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33. Post student work. �  �  �  � 
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REQUIREMENTS 
 

VII-EL 12. Academic instruction for English 
learners is designed and implemented to ensure 
that they meet the district’s content and 
performance standards for their respective 
grade levels in a reasonable amount of time.  

 

 (20 USC 1703[f], 6312[c][1][M], 
6825[c][1][B]; EC 306, 310; 5 CCR 
11302[b]; Castañeda v. Pickard [5th Cir. 1981] 
648 F.2d 989, 1009–1011)) 
 
 

12.1 The district has developed and is 
implementing a plan for monitoring and 
overcoming any academic deficits 
English learners incur while acquiring 
English. Actions to overcome academic 
deficits are taken before the deficits 
become irreparable. 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

PROCESS 
 

The District is ensuring that ELs meet 
grade level content and performance 
standards by: 
 
1. Offering standards-based instruction  
2. Purchasing materials designed for ELs 

that increase comprehension of 
standards 

3. Using benchmark assessment to ensure 
mastery of standards 

4. Hiring a resource teacher to improve 
instruction of standards. 

 
In order to meet Program Improvement 
(PI) goals and Title III Annual 
Measurable Achievement Objectives 
(AMAOs), the district is implementing a 
rigorous curriculum to improve the 
achievement of our ELs: 
 
 
English Language Arts (ELA): 
• The core (benchmark and strategic) 

ELA program uses McDougal Littell 
Language of Literature Grade 9 & 
Language of Literature Grade 10 
textbooks and materials implemented in 
2002.  

• The Intensive Intervention program is 
Scholastic Read 180 implemented in 
2007-08.  The SBE-adopted Shining 
Star program is used for all EL students. 
Writing packets were developed to 
support Shining Star and give additional 
CAHSEE writing practice. When 
appropriate, EL students are placed in 
LA3/Reading A classes, CAHSEE 
support classes, and after-school 
tutorials.  

• Special education also uses the core 
textbook and if appropriate, students 
may be placed in Read 180. When 
appropriate SRA Reach and Bridges are 
used for students with disabilities. The 
special education department is 
currently previewing Scholastic System 
44, an add-on to Read 180, to further 
address academic needs of students with 
disabilities.  
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REQ UIREM ENTS   

 

 

 

 

• Core ELA materials are adapted for 
English learners through the use of 
SDAIE strategies and the publisher’s 
supplemental materials.    

• Core materials are adapted for students 
with disabilities by training teachers to 
make appropriate accommodations, 
adapting the pacing guides to the needs 
of the students, and through the use of 
appropriate supplemental materials. 

  
Mathematics:  
• The core textbook/ materials for 

Algebra 1 are the SBE-adopted 
Algebra 1 textbook and the ancillaries 
from McDougal Littell (published in 
2007). It is used in all Algebra 1 core 
and intervention courses. Half of the 
textbooks were purchased in 2007 and 
the other half in 2008. 

 
PROCESS 

 
• The McDougal Littell curriculum will 

be fully implemented for all Algebra 1 
students, including EL and special 
education students, in 2008-09.  

• Strategic and Intensive 9th grade 
students are placed in a support class in 
addition to their Algebra 1 class.  The 
core textbook/material for those classes 
is the McDougall Littell Algebra 1 
(2007) textbook.  Moving with Math is 
used as a supplement.  In addition to 
Moving with Math, resource materials 
are provided for each grading period 
and are accessible on the district 
intranet.  These materials are also 
distributed at teacher workshops each 
month.  Pacing calendars are provided 
for each of these classes, with 
supplemental materials listed for each 
day.  

• Core mathematics materials are adapted 
for English learners through the use of 
SDAIE strategies and the publisher’s 
supplemental materials.    

• Core materials are adapted for students 
with disabilities by training teachers to 
make appropriate accommodations, 
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adapting the pacing guides to the needs 
of the students, and through the use of 
appropriate supplemental materials. 

 
 

Primary Language Instruction 
 

Whenever possible, ELD 1 and 2 students 
will receive instruction in the district’s 
core curriculum (math, science and social 
studies) through primary language and/or 
Specially Designed Academic Instruction 
in English (SDAIE) classes. 

(Principal, APED, Teachers) 
 
• Sites with insufficient numbers of 

ELD 1 and 2 students to form primary 
language classes must group those 
students for sheltered instruction in 
the core curricular areas and provide 
primary language support (i.e. 
bilingual tutoring, primary language 
materials, bilingual dictionaries) 
(Principal, APED, Teachers) 

 
• Content for primary language classes 

(if offered) parallels the curriculum 
for English only students and is 
standards-based. 
(Principal, APED, Teachers) 

 
• Sufficient and appropriate primary 

language texts and materials are 
provided. 

 
(Asst. Superintendent of HR/IS, 
Subject Area Coordinators for 
English, Math, Science, and Social 
Studies, Administrator of LMP, 
Coordinator of LLE/SE) 

 
 

SDAIE Instruction 
 

• Students enrolled in ELD Level 3, 
Sheltered Language Arts 3/Read A, 
Sheltered English 1, and Sheltered 
English 2 receive SDAIE instruction 
in the core curricular areas (math, 
science, and social studies) 
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(Principals, APEDs, Teachers) 

 
• Content for SDAIE classes parallels 

the district’s grade-level curriculum 
designed for English-only students 
and is standards-based. 

 
(Principals, APEDs, Teachers) 

 
• All certified sheltered classroom 

teachers will be responsible for 
implementing SDAIE strategies in 
their classrooms, including an 
appropriate language focus for each 
lesson. 

 
(Principals, APEDs, Teachers) 

 
• Sufficient and appropriate texts and 

materials are provided. 
(Asst. Superintendent of  HR/IS, 
Subject Area Coordinators for English, 
Math, Science and Social Studies, 
Coordinator of LLE/SE, Administrator 
of Language Minority Programs) 
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REQUIREMENTS 
 

 

PROCESS 
 
 
 
Commitment to Special Education 
Services 
 
English Language Learners have access to 
Special Education services just as all other 
students in ESUHSD. 
 
The District shall first determine the need 
for Special Education Assessment. A 
Student Study Team shall be created to: 

• Review all referrals 
• Review second language assessments 
• Review teacher comments 
• Review student records 
• Review verifications of current 

hearing and vision testing 
• Conduct interview with parent 
• Conduct interview with student 
• Determine if student performance is 

reflective of expected patterns based 
on schooling and time in the U.S. 

 
The District shall obtain parental approval 
and conduct a valid assessment of students: 

• Speech 
• Academic 
• Cognition 
• When appropriate, assessments will 

be conducted in the primary 
language of the student 

• Cultural differences will be taken into 
account when interpreting responses. 

 
Instructional decisions related to the 
student’s language acquisition status will be 
written into the IEP. 

• The IEP will specify types of 
language support (including SDAIE 
or primary language) which are to be 
provided. 

• ELs shall have access to ELD and 
SDAIE classes if called for in their 
IEPs. 

 
(Coordinator of Special Services, Principals, 
Special Education Teachers) 
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Catch-Up / Intervention Plan for English Learners 
 

 Elements Measures 
Standards 
 
− Ensure that English 

Learners catch up by 
being exposed to all 
required standards 

• Create standards-based curriculums for ELA, ELD and 
math 

• Create standards-based diagnostic tests to be 
administered at the beginning of the school year 
(Shining Star Placement Tests, mock CAHSEE, etc…) 

• Have teachers analyze diagnostic tests and tailor 
instruction to deficiencies 

• Create pacing guides for ELA 9th and 10th grades and 
ELD 1, 2, and 3. 

• Create standards-based benchmark assessments for 
ELA, ELD, and math to be implemented throughout the 
year 

• Train and support teachers to use data-driven instruction 
and reteach based on weaknesses on benchmark tests 

• Implement collaboration periods to analyze and inform 
instruction, in conjunction with professional 
development for site leadership team (principal, APED, 
ELA, Mathematics, and ELD department chairs and 
teacher leaders). 

Interventions 
 
− Ensure that English 

Learners receive the 
necessary assistance to 
catch up. 

1. Provide support classes for students below grade level 
2. Provide the LA3/Reading A state-approved reading 
intervention     
    program for long-term ELs 
3. Monitor student effectiveness with Read 180 
4. Continue to provide a comprehensive intensive 

intervention program through the use of SBE-adopted 
intervention mathematics instructional materials for all 
students unable to demonstrate proficiency in 6th grade 
mathematics standards. 

5. Provide primary language instruction and/or support 
6. Provide sheltered instruction in the core subject areas 
7. Design and implement a comprehensive intervention 
program 

- Before or after school programs 
- Tutoring 
- CELDT Prep and CAHSEE Prep class 

8. Continue to offer a comprehensive intensive language 
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instruction summer program. 
- English and Math Institute for freshmen 
- Intensive English language development program 

for ELD students 
Instructional Strategies 
 
− Keep students engaged 

while catching up and 
develop the academic 
language necessary for 
grade level work 

Secondary Academic Acceleration Program 
 
• Accelerates the academic language development of ELs 

through content that is not watered down.  
• Implement high quality and effective SDAIE strategies 

in the content areas. 

Evaluation 
 
− Check on program 

effectiveness at catching 
students up. 

− Modify plan to be more 
effective. 

• Individual School Single School Plan for Student 
Achievement Evaluation Benchmarks 

• CELDT Results 
• CAHSEE Results 
• CST Results 
• Annual EL Program Evaluation Report to ESUHSD 

Board of Trustees and DAC/DELAC. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Appendix 
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English Learner Forms 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

EL Master plan/2009-2010 
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